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Abstract. Text is a product of speech activity; it conveys the subject of speech activity
given by the speaker or writer. It is a complex speech expression, which has a logical-
compositional and logical-conceptual structure, subject content, linguistic characteristics and
communicative properties. The text is a unique unity of thought content and linguistic form.
The main feature of the text is its conceptual-semantic integrity, that is, the connection of
thought. Learning material is reflected in learning texts; Texts should perform motivational,
informational and control functions, create conditions for the gradual formation of the reading
mechanism. Texts should be selected according to the teaching objective. The content of the
text should ensure the personal upbringing and education of the student; It should have
cognitive value and scientific content, should contain factual material about the country and
people of the language being studied in various fields. The main conceptual components of the
text are topic, idea and problem. Problematic is one of the main requirements for a text.
Methodological requirements should be considered in the text. The lexical and grammatical
features of the text should be taken into account when assessing language difficulty. The effect
of the lexical factor depends on the number of new words, qualitative indicators, their place in
the text and the purpose of reading. The text, as a unit of teaching reading, in many cases plays
the role of a specific exercise, if the task contained in it, which should solve a methodical task,
is communicative. A communicative task can influence reading strategy selection and

performance.
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Introduction. One of the important roles in learning a foreign language is assigned to the
text. Text comprehension and text creation are the main key issues in language learning, without
which the teacher and student will find it difficult to achieve any goal. Without working on the
text, it is impossible to introduce new grammatical or lexical events to the lesson, to provide
information about the country to be studied to the students, to practice any speaking skills, to
master the meaning, function and structure of linguistic means, to master and use them both at
the prescriptive and productive level.

When reading a foreign language text, students face many difficulties, which are not only
related to ignorance of lexical units and grammatical rules, cultural events of a foreign country
and problems related to them, but also wrong strategies and ways of working on a foreign
language text during language acquisition. Which text the student reads and how this text is
presented to him will have a positive or negative effect on the effectiveness of the result and
the learning process.

The correct selection of the foreign language text plays a crucial role in the correct
reception (understanding/perception) of the text and in its production, which is an unconditional
indicator of the effectiveness of the results and increasing the motivation of students. The
following criteria should be taken into account when selecting a text:

e Orientation on the addressee, that is, on the language learner.

¢ Didactic-methodical function of the text.

e Difficulty level of the text.

e Cultural relevance and representativeness.

In addition to the text selection criteria, the following specific factors should also be
considered:

e The text should be authentic;

e The topic of the text should correspond to the students' interests;

e The main issue and problem presented in the text should be understandable and

understandable for students;

e The text must be related to the material/theme covered in the textbook or relevant;

e The text should contain important cognitive information;

e The text should correspond to the students' emotions;

e The text should not contain topics that are taboo in the country being studied;

e The text should be able to have a positive impact on the students' lives (Othman, M.,

& Zare, P. (2013).
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Literature review. Choo, T. O. L., and Ahmad, N. (2011). distinguish between

existential (informational) and literary (artistic) text types. In addition to their textual

characteristics, the separation of narrative texts and artistic texts is based on different functions

of the mentioned text types. They divide existential type texts into three categories:

I.

Educational didactic texts, the function of which is the accumulation of declarative

(factual) knowledge. They name and describe facts and problems;

2. Persuasive texts whose function is argumentation and discussion;

3.

Instructional (tests containing instructions), which promote the acquisition of

procedural knowledge and require the performance of specific actions.

The main function of existing texts is to provide information to the student. They provide

the reader with information about real facts and are usually situation-specific and serve practical

purposes.

Fictional texts construct a fictional world and make the reader think about the relationship

between this world and reality.

According to Sattar, S., & Salehi, H. (2014). the following characteristics distinguish

fictional texts from real texts:

Fictional texts represent the fictitious reality of the real external world. The reality is
described according to the subjective view, and it is impossible to verify this reality
unlike existing texts;

Unlike conventional texts, artistic texts do not serve one specific purpose, that is, they
are not related to one specific action;

The language of artistic texts carries aesthetic value.

In artistic texts, readers may encounter unusual combinations of individual words,
newly created expressions, special metaphors, etc.;

Reality is alienated in fiction texts. Due to the complex, fictitious reality, artistic texts
lack concreteness. In contrast to it, existential texts are communication tools that

describe real objects and processes in language.

From the point of view of language teaching and the development of text competence,

Sattar, S., & Salehi, H. distinguish the following text types:

Didactic texts: taking into account the linguistic-grammatical progression, their
function is to present specific grammatical structures and vocabulary.

Texts corresponding to the level of language knowledge: such texts mean abbreviated
texts corresponding to the language level of language learners. The purpose of these

texts is to focus on content
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e Authentic non-didactic foreign language texts (original): their simple forms (poems,
songs) for the beginning of language learning. It is presented at every stage, and along
with increasing the level of language knowledge, it is delivered to the language learner
with more frequency and complexity.

e [earning texts: these types of texts, which represent authentic, individual acts of
communication between language learners, are of great importance in foreign
language lessons.

e (lassroom discourses and instructions: due to textual properties and functions,
organizational expressions of the learning process and task instructions are not given
due attention in the lesson.

In a modern foreign language lesson, the fact that all activities, including work on the
text, should be focused on the student is crucial. In this regard, action- and product-oriented
forms of working on the text are very important. Action- and product-oriented forms of text
work thus shift the focus from the text to the learner and their understanding of what they read.
This method focuses attention on the student's actions while reading the literary text. In this
way, the student's active process of understanding the text is promoted. (Lestari, S., Rahayu, P.,
& Kasyulita E. (2015).

To work on the text, the teacher prepares a wide range of tasks in advance (preparatory
stage) and plans tasks to be performed before reading the text (pre-text), while reading the text
(parallel to the text) and after the text (post-text tasks).

In the pre-text phase, it is necessary to provide students with such types of tasks that will
help them understand the text and understand new topics. Before adding a new text, it is
important to interest the students and increase their motivation, which can be done, for example,
by talking about interesting topics for them or by showing an interesting picture or video scene
related to the new topic (typology of exercises: talking about the topic given in the text, asking
questions, conducting a simple discussion, describing a picture related to the topic or listening
to a song, etc.). In the same phase, it is possible, in some cases, to repeat the learned material
to facilitate the study of new grammatical structures in the text (for example, to repeat the form
of the present tense before explaining the forms of the past tense, etc.) .: in the case of compound
words, repetition of simple lexical units of these words with pre-prepared cards, display on the
board, etc.). In the pre-text phase, students can receive information about the culture to be
studied in their native language (especially at the initial level). (Sohail, S. (2016).

In the parallel phase of reading/listening to the text, mainly introductory reading/listening
of the text takes place, the typical task of which is to read/listen to the text and ask what the text

is talking about. A typical task of the same phase is, for example, reading/listening to a text and
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labeling individual parts of the text, or connecting small texts to pictures. During the first
reading/listening of the text, the students understand the main idea of the text and prepare to
learn and study the new information, lexical or grammatical units contained in the text (detailed
understanding of the text). In the same phase, it is possible to instruct the students to
extract/search only some information/information in the text (typology of exercises: read/listen
to the text and answer the question about what the text is talking about; search for certain
information in the text; connect the texts with the given headings; connect the texts with the
given pictures, etc.)

The next phase of working on the text is devoted to the use of the new material learned
through the text, which is connected with the production of a new text based on the material to
be learned by the students. in this phase (Yapp, D., de Graaff, R., & van den Bergh, H. (2021).

For the most part, semi-open and open type tasks are used, such as: talking about
characters in the text, comparing the cultural events given in the text with one's own culture,
leading a discussion on cultural similarities and differences, writing a letter, etc.

Conclusion. In order for the learning process to run smoothly and the students' results to
be effective, these types of questions and the presented three-phase model should not be
overlooked by the teacher and all details should be taken into account in the learning process,
especially the use of strategies that are easy for students to use.

To achieve predetermined (reading, listening) goals, reading strategies are used, which
involve a number of purposeful actions. Students consciously master reading and listening
strategies and use them independently while working.

A correctly selected strategy helps students:

e Purposeful understanding/processing of the text;

¢ Inunderstanding the text and asking questions about the text;

e Drawing conclusions from the text and further use of the acquired knowledge, etc.

Depending on the purpose of the lesson, it is possible, for example, to understand all the
information contained in the reading text or to extract only one small piece of information.
Today, students often use the following strategies in a foreign language lesson:

e strategies needed for orientation in the text (for example, understanding everything in
the text, reading some important information in the text searchingly or with one
glance);

e extracting the main ideas from the text (e.g.: writing key words on cards, extracting
the main content, making a plan, making graphs/tables);

e writing next to the main ideas/opinions of the text/writing out key words;
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e Using aids for hard-to-understand places in the text: asking questions, looking up

unknown words in the dictionary, dividing the text, etc.

References:

1.

Othman, M., & Zare, P. (2013). The relationship between reading comprehension and
reading strategy use among Malaysian ESL learners. International Journal of Humanities
and Social Science, 3(13), 187-193. http://www.ijhssnet.com/journal/index/1944

Choo, T. O. L., Eng, T. K., & Ahmad, N. (2011). Effects of reciprocal teaching strategies
on reading comprehension. Reading Matrix: An International Online Journal, 11(2). 140-
149.

Sattar, S., & Salehi, H. (2014). The role of teaching reading strategies in enhancing
reading comprehension. International Journal of Current Life Sciences, 4(11), 10922-
10928

Lestari, S., Rahayu, P., & Kasyulita E. (2015). An analysis of students’ skill on identify in
supporting details in reading text at fourth semester students of English study program in
University of Pasir Pengaraian. University of Pasir Pengaraian.

Sohail, S. (2016). Academic reading strategies used bleeds Metropolitan University
graduates: A case study. Journal of Education and Educational Development, 2(2), 115-
133

Yapp, D., de Graaff, R., & van den Bergh, H. (2021). Effects of reading strategy
instruction in English as a second language on students’ academic reading
comprehension. Language Teaching Research. Advance online publication.

https://doi.org/10.1177/1362168820985236

114



bbgs ggoemmenmaos — Other Philology
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ps&desogobs  bd-5s93bs Y9000l §9360960985005 335009000 wy3ber  96980U

oblAOAIHs

BLAH®IBHo.  BHoJuBo  BsdgBHYzgerm  9gBHo3mdoL  3OMEJBos,  dsbido
390009M 399005 1539BHY39WM 5JGH03MdOL Logsbo, HMIgEroE dmbomdMOlL 6 9ol

909655 3m398990. 030 GO0 bTYEYIGL M A5TIMBsMJ35005, HMTGLSE MY 36~
3M33MBOE0MNOH0 @S CMP03YO-5HDOMIM030 LEAHOIGHOS, LogbmdMozo Fobss®lo,
96mdM030  obsboomYdWgdo s  3FMb0330MNM0  M30L9dg00  ookbos.  BgduBo
SBOHMBOM030 G0bss®LOL s 9bMdMmO30 FMOIOL M530L93IMHO JO0SBMBsS. EH9JuEOoL
doMOMHO  M30B9055 oo  YBOMIM03-1YsbEH03MNM0  FWOsbMBS, 6 SBOOL
2903@mds. LOLfogErm Fobogs Labagerm GgduEgddos sbobveo; 9duEgdds wbws
395U6Mml 3035300900, LoobBMMTs30m s Lo3MbEHMME M 3630930, 89Jabsl
3000b30L 397o60BIoL 9EHO3MdM030 BMOT0MYOOL 3060HMdYdO. GH9JuEgdo vbws dgoMBgl
LHogegdol doBbol TgLodsdolo®. FGHgJuBol Fobss®lo »bws YHBHMb3gwyma©IL
dbfogeol 3060M36w SOBOILS s Q96 GISL; MBS 2oskbrgl d9dgiEbgdomo
000 gds @5 0bssOLOL d93b0gMmEMds, Mbs F9oegwgl glsbffagzeo gbols
9394bols @ bognbols Tgbobgd $3odB™dM0g Joborsl bbgsalbgs LagHmdo. &gdudol
doM0MSO SHOMIM030 3:33Mmbg6EJd0s 1985, 000gd S 3OMDEYGTs. 3OMOWGINOMDS
JOD-90000 doMHOMSEO InMbM3zbss BHgdu@obodo. G9gdu@do gom3seolobgydmo
mbs  oyml  IgomEOo  dmmbmgbgdo.  gbmdMozo  Lodbgwol  Fgzz3oL9d0LSL
3°0035¢0lobgdnmo  Mbs  0dbgl  BHaduBoL  @gdlozMG s FMTSGH0IMEO
dsbslb0smgdgdo. W9JuolzMMo  BoJGHMMOL ImJdggds FMIOEIOME0S  SHHEO
L0GHY3900L M3MPIbMBsBY M30L9dM0Z 5B3969d OB, BHaJuETo o sEYOWDY o
30mbgol  dobBsbby. GHgJuBHo, OmameE 30mbzol  Lfsgzwgdol  ghmgmero, oG
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d9000bg93530 3mb63M9EMIWOo Bo35MX0TML ML SLEMEgdL, 0¥y dslido Bm39dIero
Q535¢90s, HMIgds3 IgMEUIOHO 5dM350s 1B 25Y30GHML, 3mF603530996M0s.
3M399603530996  59mEobsl  99mderos  493wgbs  0dmboml  3Jombgzol  LEMmsEg00l
396B935L5 o 39FomdoL bolinsmby.

Us39560m  bogzg8o: 30006306  bh®shg30980,  G9FbHoL  Fobsstbolb  s@ds,
A97bA0L s BGMBGHOZ0 30203696(9980.
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